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1. Introduction
At St Paul’s CE Primary School, we are committed to ensuring that every child is valued, included, and supported to achieve their full potential. As a caring and inclusive school, rooted in our Christian vision and values, we recognise that children learn in different ways and may require additional support at different stages of their educational journey.
This SEND Information Report explains how St Paul’s identifies, supports, and meets the needs of pupils with Special Educational Needs and Disabilities (SEND). It outlines the provision available within our school, how we work in partnership with parents and carers, and the ways in which we collaborate with external agencies to secure the best possible outcomes for children.
We believe that all pupils should be able to access a broad, balanced, and ambitious curriculum within a nurturing environment where they feel safe, respected, and able to flourish. Through high-quality teaching, adaptive practice, targeted interventions, and a strong commitment to inclusion, we aim to remove barriers to learning and enable every child to participate fully in school life.
At St Paul’s, we value the importance of working closely with families, recognising that parents and carers are key partners in their child's education. By working together, we can ensure that children receive the support they need to develop academically, socially, emotionally, and spiritually.



2. Demographics 

At St. Paul’s CE Primary School we believe that every child matters and we are committed to offering an inclusive, broad and balanced curriculum for all children, including those with special educational needs and/or disabilities so that they are able to learn without limits.

St. Paul’s CE Primary School is a mainstream school with children aged 4 to 11 years old.

We have a SEND register which in Sept 2026 had 53 pupils (29.28% of the school’s population). 

Profile of pupils 2026-2027
	SEN Status
	Number of Students
	% of Students with this status

	Educational and Health Care Plan
	15
	8.29%

	SEN Support
	38
	20.99% 



	SEN Status 
	No. of Students 
	% of SEN 
Students with this Status 
	% of Students with this Status 

	Autism
	5
	9.26%
	2.76%

	Speech, Language and Communication 
	21
	38.89%
	11.6%

	Social, Emotional and Mental Health 
	18
	33.33%
	9.94%

	Cognition & Learning 
	22
	40.74%
	12.15%

	Sensory & Medical 
	1
	1.85%
	0.55%



Our Special Educational Needs Policy is available on the school website.    
The Local Authority Local Offer can be found at https://theburydirectory.co.uk/send-local-offer



3. What are the types of SEND?

Communication and Interaction
Some children and young people may experience difficulties with speech, language and communication, including understanding and using language, expressing their thoughts and needs, or interacting socially with others. This may include pupils with Autism and those who require support to develop social communication and interaction skills.

Cognition and Learning
Some children and young people may learn at a slower pace than their peers or have specific learning difficulties that affect areas such as reading, writing, spelling, maths, memory, processing, and organisation. Support is tailored to help pupils access the curriculum, develop confidence, and make progress from their individual starting points.

Social, Emotional and Mental Health (SEMH)
Some children and young people may experience difficulties that affect their emotional wellbeing, behaviour, relationships, self-regulation, or mental health. These needs may present in different ways and can impact learning and engagement in school. We work closely with pupils, families, and external agencies to provide appropriate support and promote positive outcomes.

Sensory and/or Physical Needs
Some children and young people may have a visual impairment, hearing impairment, physical disability, medical condition, or sensory processing differences that affect their access to learning. We make reasonable adjustments and provide appropriate support, resources, and access arrangements to ensure that all pupils can fully participate in school life.


















4. What is the Graduated Approach?
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5. How am I consulted?

We believe that strong partnerships between home and school are essential to achieving the best outcomes for all children. We work closely with parents and carers, recognising that they know their child best and play a vital role in supporting their education and development. Regular communication takes place through meetings, telephone calls, written reports, and informal discussions, enabling us to share successes, discuss any concerns, and work together to identify appropriate support. Parents and carers are actively involved in reviewing progress, setting targets, and contributing to decisions regarding SEND provision. By fostering open, honest, and collaborative relationships, we ensure a consistent and joined-up approach that supports each child's academic, social, emotional, and personal development.

Here are some of the ways that information is shared: 

-Invitation to discuss Initial Cause for Concern
-ADPR’s shared termly
-Parents evenings
-End of year report 
-Additional meetings/phone calls if appropriate 























6.  What is Quality First Teaching?
At St Paul’s, adaptive teaching is a core component of Quality First Teaching. These strategies ensure that all pupils, regardless of starting point, can access learning, make progress and experience success:
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7. How are staff informed with strategies?
We are committed to providing high-quality professional development for all staff to ensure a fully inclusive approach to teaching and learning. Staff receive regular continuing professional development (CPD) in areas including effective classroom practice, SEND, speech and language development, autism, social, emotional and mental health (SEMH), behaviour regulation, and adaptive teaching strategies. This ongoing training enables staff to identify and respond to pupils' individual strengths and needs, remove barriers to learning, and support the wellbeing and achievement of all children. By developing expertise across both academic and pastoral areas, we promote a holistic approach to education where every pupil feels valued, included, and able to thrive within our school community.
The SENDCO, Mrs E Stryker is a qualified Teacher with QTS, NASENCO Qualification and NPQSL. 
8.  Will my child be included?
All of our extra-curricular activities and school visits are available to all our pupils, including our before-and after-school club. All pupils are encouraged and supported to go on all our educational day and residential trips. All pupils are supported and encouraged to take part in offsite curriculum learning such as swimming lessons. All pupils are encouraged to take part in sports days/school plays/special workshops, etc. No pupil is ever excluded from taking part in these activities because of their SEND or disability. If additional advice is needed then an action plan and risk assessment will be completed in conjunction with the parent, pupil, school and external agency.   
9.  What emotional support is there for my child?
We place a strong emphasis on supporting pupils' social, emotional, and mental wellbeing as part of our whole-school approach to inclusion. We have trained Thrive Practitioners within school who work with children to develop emotional regulation, resilience, confidence, and positive relationships. Opportunities for wellbeing and reflection are embedded throughout the school day, reflecting our Christian ethos and values, which encourage children to grow spiritually, emotionally, and socially as part of their individual journey. In addition, all pupils access the Jigsaw PSHE programme, which supports personal development, emotional wellbeing, healthy relationships, and life skills through a progressive and age-appropriate curriculum. Together, these approaches help to create a nurturing environment where every child feels valued, supported, and able to thrive.











10. What is an ADPR?
The Assess–Plan–Do–Review (ADPR) process is a graduated approach used to support children with additional needs. It ensures that support is carefully planned, regularly monitored, and adapted so that every child can make the best possible progress.
This is a continuous cycle, meaning it is repeated and refined over time in response to the child’s development and needs.
	Assess
	Plan
	Do
	Review

	Teachers identify a child’s strengths and areas of need through:
Classroom observations
Assessments and progress data
Discussions with parents/carers
Pupil voice (where appropriate)
Advice from external professionals (if involved)
This stage builds a clear understanding of what support the child may need.
	Based on the assessment, specific targets and outcomes are agreed.
A support plan is created outlining:
The child’s individual targets
Strategies, interventions, or adaptations
Who will provide the support
How progress will be measured
Parents and carers are involved in this stage, so everyone understands the plan and how they can support at home
	The planned support is put into action.
This may include:
Quality First Teaching with adjustments
Small group or individual interventions
Specialist support
The class teacher remains responsible for the child’s progress, even when additional support is provided.

	Progress towards targets is reviewed regularly.
The review considers:
What progress has been made
What has been successful
What may need to change
Next steps are agreed, and the cycle begins again.






11.  How does school work with specialists?
In line with the SEND Code of Practice (2015), St Paul’s works proactively and effectively with external partners to identify, assess and meet the needs of children with special educational needs and disabilities (paragraphs 6.36, 6.58 and 6.65). School leaders and staff value the contribution of external professionals and work collaboratively to ensure that advice is implemented, reviewed and adapted to support positive outcomes for pupils, in line with Ofsted’s expectations for well‑coordinated and inclusive provision (paragraphs 6.69–6.71).  
External agencies which we currently work alongside are:
· Orange Psychology
· NHS Speech and Language Therapy
· Bury Community of Practice Educational Psychologists
· Bury Outreach Programme
· Occupational Therapist
· CAMHS. 

Please note, this list is not exhaustive, and St Paul’s is committed to securing appropriate and timely support, working in partnership with families and professionals to ensure provision is responsive, evidence‑informed and focused on helping every child to achieve well.
12. How does school support transition?
Transition into Reception 
To support transition into Reception we aim to: 
· Information sharing with early years settings, including nurseries, pre‑schools and childminders, to build an understanding of each child’s strengths, needs and interests
· Meetings with parents and carers to gather views, share information and establish positive home–school partnerships from the outset
· Transition records and documentation, such as EYFS summaries, SEND support plans or reports from external professionals, reviewed in advance
· Liaison with external agencies where children have identified SEND, to ensure advice and support strategies are understood and in place
· Visits to the Reception classroom, including stay‑and‑play sessions, to help children become familiar with the environment and adults
· Opportunities to meet key staff, such as the Reception teacher and teaching assistants, to support relationship‑building
· Use of transition materials, for example photo books, visual timetables or social stories, particularly to support children with SEND or additional needs
· Gradual or flexible start arrangements, where appropriate, to support emotional wellbeing and confidence
· Staff training and preparation, ensuring adults are aware of individual needs, reasonable adjustments and inclusive strategies
· Ongoing monitoring and review during the first term to ensure children settle well and support is adapted as needed
Transition into through Year Groups 
· Designated transition meetings between current and receiving teachers, with protected time to discuss the whole class and individual pupils in detail
· Sharing up‑to‑date information about pupils’ needs, including current Levels of Need, strengths, barriers to learning and effective strategies
· Reviewing and updating ADPRs (Assess, Do, Plan, Review) and EHCP target trackers to ensure targets are current, relevant and inform next steps
· Clear handover of SEND documentation, including support plans and reports from external professionals
· Discussion of reasonable adjustments and successful inclusive strategies to ensure continuity of support from the first day of the new academic year
· Opportunities for pupils to meet new staff and visit new classrooms, where appropriate, to support emotional wellbeing and readiness to learn
· Liaison with the SENDCo to ensure statutory duties are met and provision remains appropriate and well‑coordinated
· Communication with parents and carers, particularly for pupils with SEND, to share information and address any concerns about transition
· Monitoring and review during the autumn term, allowing staff to assess how well pupils have settled and adjust provision where needed
Transition into through Year Groups
· Early identification of pupils requiring additional transition support, including those with SEND and pupils accessing The Hive, The Nest and Aspire 
· Sharing up‑to‑date SEND information, including Levels of Need, ADPRs and EHCP target trackers, to ensure secondary schools have a clear understanding of pupils’ needs
· Liaison with secondary school SENDCOs, including visits to St Paul’s to meet pupils, observe learning and discuss individual needs and effective strategies
· Use of enhanced transition arrangements, where appropriate, including increased visits, visual supports or transition passports
· Pupil voice captured and shared, ensuring children’s views, worries and aspirations are considered as part of the transition process
· Close communication with parents and carers, including meetings to discuss transition plans and support arrangements
· Secure transfer of information via the SixintoSeven Portal, enabling St Paul’s to safely share key data, SEND documentation and safeguarding information with secondary schools
· Collaboration with external professionals, where involved, to support continuity of provision and advice
· Monitoring and review of transition arrangements, with follow‑up communication to support a smooth and successful move to secondary education
















13.  What are St Paul’s Inclusion Bases?
In line with the Department for Education's 2026 guidance, an Inclusion Base is a specialist provision within a mainstream school that provides targeted support for children and young people who require additional help to access learning, develop relationships, and participate fully in school life. Inclusion Bases may support pupils with SEND, Social, Emotional and Mental Health (SEMH) needs, behavioural or pastoral needs, low attendance, or those at risk of exclusion. The purpose of an Inclusion Base is not to separate pupils from their peers, but to provide the right support at the right time while maintaining a strong connection to mainstream education wherever possible. 
The DfE guidance highlights that Inclusion Bases should be part of a continuum of provision, enabling children to remain connected to their mainstream class and school community. For some pupils this may involve short-term support and a gradual return to full-time classroom learning, while others may require longer-term provision alongside mainstream inclusion opportunities. The overarching aim is to promote belonging, inclusion, participation, and positive outcomes for every child, ensuring they can achieve academically, socially, and emotionally within their local mainstream school. 
At St Paul’s we offer 3 Inclusion Bases. Our Inclusion Base’s provides a nurturing, structured environment where pupils can receive personalised support, develop confidence, build independence, and work towards individual outcomes. Support may include targeted interventions, emotional regulation strategies, pastoral support, therapeutic approaches, and academic provision tailored to individual needs. Access to an Inclusion Base is based on assessed need and is regularly reviewed to ensure pupils receive the support necessary to thrive.
Aspire 
Aspire provides targeted academic support for pupils in Key Stage 2 who require a more structured and focused approach to close gaps in learning and make accelerated progress.
The Nest 
The Nest supports pupils with social, emotional and mental health (SEMH) needs who require additional, structured support to regulate, engage and access learning successfully.
The Hive 
The Hive provides specialist support for pupils with significant and complex needs, including cognition and learning difficulties and communication and interaction needs.



14.  What do I if I have a complaint?
Concerns about SEND provision in our school should be made to the class teacher and/or Mrs Strykerr in the first instance. Any complaints should be referred to Mrs Stryker and/or Mrs Asani the school Head Teacher. They will then be referred to the Forward as One CE Academy Trust complaints policy, which is available on our website.  
If you wish to contact the Local Authority to raise any further concerns, you can contact the numbers below:  
Bury SEN Team – 0161 253 5969 
Bury SENDIASS – 01706 769634 
IPSEA (Independent Parental Special Education Advice) – 0800 018 4016
First Point Family Support – 19 Blackburn Street Radcliffe, Manchester M26 1NN · 0161 641 4585 Bury 2gether Parent Forum - www.bury2gether.co.uk
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We follow a “Graduated Approach” when identifying and supporting children
with special educational needs (SEND).
This means we recognise that children’s needs can vary, and support should

increase step-by-step depending on what each child requires. As a child’s
needs become clearer, we involve the right staff and, when needed, specialists
so that the child receives the most appropriate help.

If you have concerns about your child, speak to the class teacher and/or the

SENDco.

At our school, every child receives
Quality First Teaching. This means
teachers carefully plan lessons so
that all children are challenged at
the right level and can make good
progress. Teachers make simple,
effective adjustments to _help
every learner take part in the
lesson. These might include extra
adult support, pre-teaching key
ideas, working in small groups,
using visual aids or strategies, or
providing specific equipment to
meet individual needs.

Our aim is to make sure all
children can access the learning
and feel successful in the
classroom.

ASSESS, PLAN, DO,
REVIEW

When children are not making
expected progress, they are placed
on Monitoring. This means we are
keeping a closer eye on their progress
and wellbeing. The class teacher
records_the concerns on a school
form, discusses these with parents,
and parents are asked to sign to show
they have been informed and
involved.

If the child still does not make
progress after this initial stage, the
school will carry out more targeted
checks (such as specific assessments)
and put additional support in place.
These next steps are carefully
planned and recorded so that we can
provide the right help at the right
time.

If a child’s needs continue to increase
over time and the level of support
required goes beyond what the school
can provide from its own funding
(notional SEND budget”), the school
may discuss with parents whether to
apply for a statutory assessment for
an Education, Health and Care Plan
(EHCP). Parents can also request this
assessment themselves.

An EHCP is a legal document issued
by the Local Authority. It sets out: the
child's specific needs, the provision
required to meet those needs,
outcomes and targets for the child and
the level of funding and support
allocated

EHCPs are reviewed regularly through
the Assess-Plan-Do-Review cycle,
and there is a full Annual Review every
year. This meeting brings together
parents, school staff, the child (where
appropriate), and any professionals
involved to look at progress, update
targets, and ensure the plan continues
to reflect the child's needs.

If we have concerns about a child's
progress or needs, we may place them on
SEN Support. This decision is made after
we have looked carefully at a range of
information, including:

«the child's progress over time

+ how well previous support or
interventions have worked

« the results of any repeated assessments

« observations from the SENDCo

« discussions between the class teacher
and parents

At SEN Support, the child receives extra
help, either within the classroom or
through small-group intervention sessions.
We also create a One-Page Profile which
outlines the child's strengths, needs and
the strategies that help them. Together—
parents, the pupil, the class teacher and
the SENDCo—we agree clear targets.

We then follow the Assess - Plan - Do -
Review cycle. This is a step-by-step process
where we:

1. Assess the child's needs

2. Plan what support will be put in place

3. Do the agreed support

4. Review how well it is working

This cycle happens at least three times,
with regular checkins and discussions.
Each time, we look at what has made a
difference and decide whether support
needs to stay the same, be increased, or be
reduced.

We will consider whether we need to
collaborate with outside agencies, such as
SALT or Educational Psychology, to further
investigate children’ needs.




